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Abstract

This study was undertaken with the explicit objective of comparing the educational curriculum of the Master's program in Geriatrics in
Iran with that of the Alberta Nursing School in Canada. This comparative descriptive study employed George F. Bradley's 4-step
method, involving the stages of description and proximity analysis. Data were sourced from internal databases, including Magiran and
Scientific Information Database, supplemented by external databases such as Google Scholar, PubMed, and Scopus. The geriatric
nursing master's program in Alberta is characterized by a longer duration and a more established history. The delineation of roles for
graduates in this context is more specific compared to the situation in Iran. The admission criteria in Alberta are more stringent, em-
phasizing the quality of candidates through a comprehensive evaluation of general and professional factors. Conversely, the admission
process for nursing master's students in Iran considers a broader set of criteria. Furthermore, a substantial disparity exists between the
course topics in Iran and the pressing societal and clinical needs. The inadequacy of clinical space and the scarcity of experienced
professors emerge as significant challenges within the training program in Iran. The formulation of the curriculum for the geriatric
nursing master's program should adhere to a systematic and comprehensive framework that aligns with societal needs. Graduates of
the program should possess a well-defined professional position within the healthcare landscape. The educational process should in-
volve the utilization of accomplished professors and a dynamic clinical environment to effectively train students.

Keywords: Educational Program, Geriatric, Nursing, Nursing Students, Iran, Canada.

Anticipating the impending challenges associated with an ag-
ing demographic, a lack of preparedness may lead to adverse

1| Introduction
The process of aging is universally recognized as an inherent as-

pect of the human life cycle [1]. In contemporary times, the global
incidence of old age has escalated in tandem with scientific ad-
vancements [2]. Projections indicate a substantial increase in the
worldwide elderly population, reaching 1.5 billion by 2025 and
surpassing 2 billion by 2050 (2). In Iran, the demographic aged
60 and above is anticipated to comprise around 10 million indi-
viduals by 2020 and exceed 26 million by 2050 [3]. The World
Health Organization's report underscores a corresponding rise in
the elderly population in Iran, attributed to an augmentation in the
life expectancy index [4, 5].

consequences [6]. Consequently, education emerges as a pivotal
strategy to address the multifaceted phenomenon of aging [7].
Educational programs, particularly those focusing on nursing
during old age, stand out as instrumental in empowering and en-
hancing the quality of life for the elderly [8, 9.

By the World Health Organization's definition, geriatric nurs-
ing is characterized as the provision of specialized nursing care
services to the elderly within a multidisciplinary health team in
diverse clinical contexts [10]. This specialization involves a me-
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ticulous examination of the specific needs of the elderly popula-
tion, aiming to design and implement nursing care to meet health
requirements while assessing the efficacy of interventions to en-
hance the health of the elderly and their families [11]. Given the
pivotal role of nurses in elderly care [12], it is regrettable that
nursing education programs often fall short of adequately ad-
dressing the intricacies of elderly care [13].

In response to this gap, the geriatric nursing master's program
was introduced, with the primary objective of scrutinizing the
needs of the elderly and contributing to the enhancement of their
quality of life [14]. The development of this program in Iran was
tailored to align with the country's demographic shifts [15]. Rec-
ognizing the comprehensive nature of the educational system and
its role as a sociopolitical, economic, and cultural tool, educa-
tional programs should be meticulously designed to meet societal
needs [16]. The geriatric nursing master's program received ap-
proval as a specialized training course from the Supreme Plan-
ning Council of Medical Sciences in 2010 and commenced op-
erations in 2011 with the admission of the inaugural student co-
hort [17].

Given the pivotal role of comparative studies in identifying
curricular strengths and weaknesses, especially in nursing educa-
tion, the examination of educational experiences from other
countries becomes imperative [16]. Drawing upon comparative
studies, Ghaffari et al., (2016) highlighted the emphasis on clini-
cal and preventive issues in both Iranian and American geriatric
master's programs, yet discerned clearer job opportunities in the
United States [15]. Valizadeh et al., (2016) observed distinct
goals and missions in the geriatric nursing master's courses in Iran
and the United States, with the latter possessing more suitable
training and clinical fields [7]. In the Iranian nursing master's pro-
gram, Hasani Narenjbaghi et al., (2017) noted a lack of attention
to the cultural differences within society [18]. Aghaei et al.,
(2018) underscored the emphasis on online education and elec-
tronic health development in Canada's educational program, an
aspect notably absents in Iran's educational content [16].

Considering the aforementioned studies and acknowledging
Canada'’s rich educational history, this study aims to compare the
educational programs of the geriatric nursing master's course in
Iran with the University of Alberta, Canada. The University of
Alberta, as one of Canada's five distinguished universities and
part of the global top 150 universities, particularly stands out with
its Alberta School of Nursing, a pioneering institution in under-
graduate nursing education in Western Canada [19].

2 | Methods

2.1 | Study design and subjects

The present review, undertaken in the 2022, adopts a compara-
tive descriptive approach. Comparative analysis involves juxta-
posing two or more phenomena, subjecting them to scrutiny to
discern their differences and similarities [16]. A frequently em-
ployed model for such investigations is the Brady et al. model
[20]. In the realm of comparative studies, Brady's model com-
prises four key stages: description, interpretation, contiguity, and
comparison. The description phase involves the collection of per-
tinent information. Subsequently, in the interpretation stage, the
amassed information undergoes analytical scrutiny. The contigu-
ity stage entails a simultaneous examination of multiple systems
to establish a comparative framework. Finally, in the comparison
stage, the identification of the issue is followed by a comprehen-
sive assessment and comparison of all factors about the education
system of the respective countries [19, 21].

2.2 | Data collection

During the description phase, the investigator initially scrutinized
the titles pertinent to the field by referencing the approved title of
Iran’s geriatric nursing master's program and accessing the web-
site of Alberta Nursing School, Canada. Additionally, a compre-
hensive collection of information was facilitated through the pe-
rusal of published articles in both internal databases (Magiran and
Scientific Information Database) and external databases (Google
Scholar, PubMed, and Scopus), utilizing Farsi and English key-
words such as educational program, master's degree in geriatric
nursing, nursing education system, Canada, and Alberta. In the
interpretation stage, all gathered information concerning the his-
torical background, course structure, philosophical underpin-
nings, mission, vision, overarching goals of the educational pro-
gram, entry prerequisites, roles of students, post-graduation pro-
fessional duties, course organization, educational strategies, and
evaluation methods was systematically categorized and ana-
lyzed. Subsequently, a synthesis of the amassed data was per-
formed to delineate differences and commonalities, thereby con-
structing a comprehensive framework. In a subsequent analytical
step, the identified similarities and differences were scrutinized,
compared, and interpreted to address the research inquiries.

3 | Results

31 | Participants’ characteristics

The findings of this study are presented in five distinct tables,
each focusing on various elements of the curriculum, including
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the definition, historical background, course objectives, admis-
sion criteria, and course structure. Noteworthy temporal distinc-
tions were observed between the geriatric nursing master's pro-
gram in Iran, which has been established for approximately a dec-
ade, and the counterpart at the Alberta School of Nursing, boast-
ing a nearly two-decade existence. An essential disparity lies in
the program structure, where Iran's geriatric nursing master's pro-
gram is singularly educational, while the University of Alberta
offers two tracks, categorized as course-based and thesis-based.
Furthermore, there is a quantitative discrepancy in clinical units,
with the Iranian program exhibiting fewer clinical units than its
Alberta counterpart. The overarching goal of the Iranian program
is more generalized, whereas the University of Alberta's empha-
sis is on the specific goal of aiding families and patients in main-
taining health (Table 1). An examination of the philosophy, mis-
sion, and vision of the respective programs reveals a greater level
of specificity in Alberta, Canada, with a particular emphasis on
globalization and cultural differences. In contrast, the Iranian pro-
gram manifests a more general orientation (Table 2). The profes-
sional roles of students in the geriatric nursing master's curricu-
lum exhibit distinct characteristics. In Iran, the roles are less de-
fined, whereas in Alberta, and Canada, the curriculum’s nature
allows for more specific roles and positions (Table 3). Admission
processes diverge between Iranian universities, which rely on en-
trance exams or exceptional talent, and Alberta College, where
selection is based on interviews and a meticulous evaluation of
applicants. In Alberta, significance is attributed to the quality of
students, considering language proficiency, grade point average,
and clinical experience as pivotal criteria for admitting nursing
master's students (Table 4). Tuition fees also differ, with Alberta
School of Nursing implementing private fees, while Iranian insti-
tutions accommodate both public and private sectors (Table 5).
Teaching methodologies present variations, as Iranian instruction
follows a traditional teacher-student paradigm, while Alberta
adopts a problem-oriented approach. Notably, the absence of a
dedicated internship environment in Iran's geriatric nursing mas-
ter's program, coupled with the lack of specialized wards for the
elderly in hospitals, leads students to seek elderly individuals in
public spaces for practical experiences (Table 6). Lastly, the con-
tent of the geriatric nursing curriculum in Iran is characterized as
general and inflexible, whereas in Alberta, the curriculum allows
for specialization based on students' interests (Table 7).

4 | Discussion

The primary objective of the present study was to undertake a
comparative assessment of the master's degree curriculum in ger-
latric nursing within the educational systems of Iran and the Al-
berta School of Nursing in Canada. Notably, the Alberta School
of Nursing exhibits a more clearly defined and community-tai-
lored purpose, potentially attributed to the extended historical tra-
jectory of the geriatric nursing master's program at the University
of Alberta [19]. Given that the fundamental goal of any curricu-
lum is to prepare learners for both personal and professional en-
gagement within society, it is imperative for such programs to
undergo periodic reviews and modifications aligned with the
evolving health needs of the community, as highlighted in previ-
ous research [17]. This necessitates a comprehensive evaluation
every few years, considering the dynamic changes in the demo-
graphic structure of the respective countries. One advantageous
aspect of Iran's geriatrics master's program, in contrast to Alberta,
is the inclusion of workshops addressing fundamental aspects
such as principles of patient communication, clinical governance,
patient safety, evidence-based nursing, promotion of health ser-
vices, and infection control. These workshops contribute to a ho-
listic educational approach, enhancing the skill set and
knowledge base of learners in geriatric nursing.

The philosophy, mission, and vision delineated in the geriat-
ric program at the Alberta School of Nursing exhibit a more fo-
cused and specialized orientation. Consequently, adherence to
ethical and humanitarian principles, coupled with a commitment
to supporting the elderly and their families while emphasizing so-
cietal needs, constitutes integral components of the values and be-
liefs inherent in every curriculum [7]. The presence of a distinct
philosophy and perspective within each academic discipline un-
derscores the influence of these ideological foundations on the
formulation of policies within the respective field [22].

The roles and positions of the Master of Geriatric Nursing stu-
dents in the Alberta School of Nursing are more specific. But
there is no specific position in Iran. Some graduates work as lec-
turers in colleges after completing several educational units.
However, in the program of the Alberta School of Nursing, grad-
uates can work in the clinical environment based on their degree
and expertise [19]. However, in Iran, there is no employment line
for the graduates of this field in the academic and clinical depart-
ments [23].
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Table 1. Comparison of course definition, history, and purpose in two universities of Iran and Alberta College of Nursing, Canada.

The Master's program in Geriatric Nursing spans four semesters over two years. The curriculum is structured as follows: In the initial
semester, students undertake eight theoretical units alongside two internship units. The subsequent semester consists of five theoretical
units and 2.5 internship units. Moving to the third semester, participants engage in 4.5 theoretical units and four internship units. The
final semester focuses on six internship units and four thesis units. Additionally, two compensatory courses, encompassing one unit
of medical information and three units of advanced research methods, must be completed.
Mandatory training workshops are aligned with the thematic focus of the field, covering communication skills, clinical governance,
evidence-based practices, infection control, patient safety, and health services. The hours dedicated to field internships are coordinated
with the student's presence at the bedside.
Historically, the Geriatric Nursing Master's program in Iran received approval from the Development Council of the Ministry of
Iran Health in 2009. Its inception dates back to the academic year 1990-1991, initially offered in five universities: Kashan, Tehran, Shiraz,
Isfahan, and Welfare and Rehabilitation. Currently, the program is delivered in 20 academic institutions across the country. A revision
was conducted in the 2021.
The overarching purpose of the program is to equip individuals with the capabilities to provide health, care, educational, research,
consulting, and management services as integral members of the healthcare team. Graduates are expected to demonstrate proficiency
and skills in delivering specialized nursing care, with the primary goal of preserving, enhancing, and restoring the comprehensive
health of the elderly across physical, mental, and social dimensions. Furthermore, graduates are tasked with preventing the onset of
senility syndromes, considering the individual needs of the elderly in the realms of physical, psychological, social, cultural, and spir-
itual aspects. This involves implementing measures to enhance the quality of health care, treatment, and specialized rehabilitation for
the elderly, thereby contributing to the promotion of healthy and active aging.
The curriculum design encompasses meticulous course planning for the Master's program in Nursing, a structure in place since 2007.
This program delineates two distinct tracks, with the general nursing master's degree extending to a maximum study period of six
years, while the thesis-oriented master's degree is completed within a four-year timeframe. Notably, the nursing master's degree ad-
heres to the clinical master's degree framework, comprising eight specialized trends. Among these trends, the Master's in Geriatric
Nursing stands as a prominent focus.
The University of Alberta, boasting a student body of approximately 39,000, including over 8,000 graduate students and more than
7,500 international students, holds a distinguished status both within Canada, being one of the five notable universities, and globally,
ranking among the top 100 universities worldwide. The nursing faculty at this esteemed institution has garnered a commendable
Canada  reputation, serving as a trailblazer in nursing education. Pioneering advanced education at the master's level, the University of Alberta
initiated the Master of Nursing program in 1975, subsequently revising it in 2007 to ensure graduates are well-prepared for elevated
roles in the field.
The primary objective of the Master's program in Nursing is to equip graduates with profound knowledge in advancing nursing prac-
tice. This involves cultivating skills in collaborative thinking, critical analysis, and the execution of duties with scientific integrity.
Graduates are expected to excel in facilitating the learning process and actively engaging in endeavors that influence health and health
policies. The program emphasizes an in-depth understanding of the professional dynamics of nursing about social, political, economic,
and historical forces. Ultimately, the curriculum aims to foster graduates who can adeptly navigate and contribute to the multifaceted
landscape of nursing practice.

Table 2. Comparison of the definition of values and beliefs, mission and vision of two Iranian universities and the Canadian Alberta
School of Nursing.

Values and Beliefs: The core principles guiding the Geriatric Nursing and Health Department revolve around the principles of dignity,
justice, spiritual health, and professional ethics. A paramount emphasis is placed on the priority of preventive measures within the
ethical framework of nursing services.
Muission: The mission of the Geriatric Nursing and Health Department is to cultivate knowledgeable, dedicated, expert, and efficient
human resources. Through the acquisition of professional experience and skills, coupled with contemporary knowledge, the depart-
ment aims to produce individuals capable of meeting the highest standards in health, care, and rehabilitation. The overarching goal is
to contribute to the enhancement of societal health, with a specific focus on family care. The department is committed to training
specialized professionals who can address the comprehensive needs of the elderly across physical, mental, social, spiritual, economic,
managerial, educational, and research dimensions. This is aimed at elevating the quality of services and health outcomes, empowering
graduates to provide effective and beneficial expert services within the community.
Vision: Over the next decade, the Geriatric Nursing and Health Department aspires to be a trailblazer in geriatric health education. By
employing innovative educational methodologies and providing advanced training at the master's level, the department aims to lead
in the development of educated and efficient human resources in the field of geriatric health within the country. The vision extends to
achieving excellence among specialized forces and delivering high-quality education to graduates in related fields. Ultimately, the
department seeks to play a significant role in supplying the specialized workforce required by the country in the domains of service
provision, planning, and elderly care.
Values and Beliefs: Our unwavering commitment lies in attaining international leadership in both research and education within the
field.
Canada  Mission: The central objective is the education of exemplary nurses, fostering intellectual advancement and transformation to enhance
health promotion through the nursing discipline.
Vision: Envisioned is the fulfillment of global societal health needs in the context of a multicultural and interconnected world.

Iran
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Table 3. Comparison of the role of professional tasks and expected competence of graduates in Iran and Canada.

Iran

Supportive care, prevention, and health promotion, advisory training, research, diagnosis, managerial role, and health planning

Canada

Management and leadership, research activities, professional guidance, information, and implementation of professional performance
standards.

Table 4. Comparison of conditions and methods of student admission in Iran and Canada.

lIran

Admission to the non-continuous master’s entrance examination administered by the Ministry of Health is a requisite for graduates
holding nursing bachelor's degrees from both public and private institutions abroad, provided that such degrees are sanctioned by the
Ministry of Health. Admission to this program involves successful completion of a written examination and attainment of the stipu-
lated qualifying score.

Prospective candidates for the master's degree in geriatric nursing must fulfill mandatory criteria about both mental and physical health
conditions.

Exceptionally gifted students may gain entry into this program without undergoing an examination, contingent upon their academic
achievements, as evaluated through the assessment of medical education.

Canada

Eligibility for admission to the program requires possession of a bachelor's degree in nursing, a proficient command of the English
language, a minimum of one year of clinical work experience, and the submission of an educational and research resume. Admission
is determined through an interview process and examination of relevant documents.

A prerequisite for admission is an average grade of 3 out of 4 in the master's degree, or an equivalent average based on 60 course units
over the last two years.

Candidates with more than six years of completion in their research method statistics course must complete six units as a prerequisite.
Prospective students expressing interest in specialized courses must demonstrate 4500 hours of relevant work experience by providing
awork permit aligned with educational programs. Additionally, a high score in the status review course of the undergraduate nursing
program is required. Before commencing the specialized course, applicants must undergo a test in the status review course.

For applicants whose first language is not English, a TOEFL score exceeding 90 is mandatory.

Submission of two letters of recommendation from undergraduate professors and one letter of recommendation from a clinical expert
is a prerequisite for application.

Possession of an RN degree is mandatory. Nurses lacking an RN degree are limited to roles in teaching, management, and leadership
within the field.

Table 5. Comparison of course costs in Iran and Canada.

Iran

Government: Tuition fees are waived for Iranian students.
International: Iranian students are subject to tuition fees, and non-Iranian students are also required to pay tuition fees.

Canada

All candidates are obligated to remit a fee, the amount of which is contingent upon the nature of the thesis, specialized course, or
courses undertaken.

Table 6. Comparison of teaching and learning methods and educational strategies in Iran and Canada.

Classroom instruction predominantly follows a teacher-student dynamic, employing teaching methods such as lectures, slide presen-

Iran tations, group discussions, and conferences. The majority of courses are conducted by professors specializing in surgery and geriatrics.
Internship experiences are situated within the general departments of hospitals and community settings.
Within the Canadian context, the educational approach exhibits a greater emphasis on inclusivity. Pedagogical methods are founded
Canada  on simulation, virtual education, and health technologies. Clinical training transpires within dedicated departments specializing in

geriatrics, as well as in rehabilitation and recreation centers tailored for the elderly.

The duration of study at the University of Alberta surpasses
that of Iran, with research suggesting that an extended educa-
tional period correlates with enhanced and more profound com-
prehension of the curriculum [22]. The comparatively brief dura-
tion of study in Iran raises concerns about the potential limitation
of achieving deep learning experiences [17]. Admission criteria
at Alberta College are rooted in interview-based selection pro-
cesses, while in Iran, admission relies on entrance exam scores.
Alberta College's policy of interview-based selection introduces
subjective elements, potentially influenced by personal prefer-
ences and other factors, into the acceptance of learners [19].

In the admission process for students at the University of Al-
berta, there is a notable emphasis on clinical experience, a crite-

rion not similarly considered in the recruitment of geriatric nurs-
ing students in Iran. Broadening the criteria and admission con-
ditions for graduate students to include various skills and abilities
is posited as a means to cultivate more proficient graduates [22].
While the University of Alberta prioritizes applicants with a clin-
ical background, this aspect is not given due consideration in the
admission process in Iran. Clinical experience has been shown to
enhance critical thinking skills and accurate clinical judgment in
nurses, making it a valuable factor in the education of nursing
graduates [23]. Acknowledging and incorporating clinical his-
tory and experience are posited to play a pivotal role in elevating
the quality of learning and clinical skills among nursing gradu-
ates. Moreover, in Alberta College's admission criteria for senior
nursing students, a language degree is emphasized. Proficiency
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and mastery of English among postgraduate students are deemed
advantageous, facilitating the utilization of nursing resources

[19].

Table 7. Comparison of curriculum content of geriatrics master's courses in Iran and Canada.

Iran

The academic curriculum comprises a total of 32-course units, distributed as follows: 4 compulsory optional units, 24 specialized
compulsory units, and 4 thesis units, along with an additional 4 units designated for compensatory or deficiency courses.

The compensatory or deficiency courses encompass Medical Information Systems, Statistics, and Advanced Research Methods.
The compulsory specialization courses cover a range of critical areas, including Ethics and Law in Professional Relations, Theories
and their Application in Geriatric Nursing, Management and Leadership in Geriatric Nursing, Methods of Teaching Healthy Elderly
and Disabled Elderly, Application of Epidemiology in Geriatric Nursing, Health Status Assessment of Elderly Clients, Nursing Care
in Geriatric Drug Therapy, Healthy and Active Aging, Geriatric Nursing 1 (Physical and Functional Disorders), Geriatric Nursing 2
(Psychological Examination and Mental Disorders), Geriatric Nursing 3 (Social Issues and Problems), and Structure and Care Sys-
tems for the Elderly.

Additionally, there are mandatory optional courses, which include Home Care, Palliative Care, Complementary and Alternative Med-
icing, and Telehealth.

Canada

The academic curriculum comprises 15 core units, each allocated 3 units, covering topics such as Quantitative Research Methods,
Qualitative Research Methods, Evolution in Performance, Planning Work Methods, and Basics of Aging.

Additionally, there are 18 units dedicated to Advanced Clinical Courses, which have the potential to qualify individuals for entry into
hospitals as specialized adult nurses. These courses encompass Advanced Pharmacology (3 units), Pathophysiology (3 units), Ad-
vanced Health Assessment, and Applied Family Pathophysiology of all Ages (4 units), Advanced Therapies and Applied Family
Pathophysiology of all Ages (4 units), and Advanced Theories and Practice in Family Nursing for all Ages (4 units).

For the thesis-based course, a total of 10 units are allocated to the Master's course, inclusive of the thesis component. In contrast, the

lesson-hased course consists of 11 units from the Master's course and an additional 3 units dedicated to a guided scientific project.

The instructional approach employed in Iranian nursing
schools adheres to a teacher-student model, whereas the Alberta
School of Nursing adopts a problem-solving and comprehensive
methodology. The inclusive teaching method, as applied in Al-
berta, engages students actively in the learning process, not only
fostering learning opportunities but also establishing a conducive
platform for real-world learning experiences [24]. The utilization
of diverse educational methods, the introduction of authentic ed-
ucational challenges, and the facilitation of reflective and deliber-
ative processes through discussions and exchange of opinions,
coupled with constructive feedback, collectively contribute to the
enhancement of educational outcomes [25].

A notable deficiency in the geriatric nursing master's program
in Iran is the insufficient availability of clinical space for student
learning, coupled with a scarcity of specialized professors in the
field of geriatric nursing at the master's level. Clinical education
holds paramount importance in nursing education, serving as a
crucial component in preparing learners to cultivate a profes-
sional identity [26]. The significance of clinical training is under-
scored by the understanding that possessing knowledge alone is
insufficient for delivering safe care. Effective and competent in-
dividuals can only be nurtured through rigorous clinical training,
and the absence thereof renders the task of training such individ-
uals exceedingly challenging or, in some cases, impaossible [27,
28]. In the realm of patient care, experiences gained and the ap-

plication of acquired concepts occur through the dynamic inter-
action between the learner, the instructor, and the environment
[28].

The content of the geriatric nursing master's program in Iran
exhibits a more generalized nature, whereas the program at Al-
berta College is characterized by specialization aligned with so-
cietal interests and needs. The University of Alberta's master's
course is distinguished by its thesis-based approach, wherein re-
search topics are determined by individual interests, and the cur-
riculum is structured around guided research projects. The out-
comes of this approach are evidence-based and contribute to the
enhancement of clinical care quality [19]. Furthermore, adapting
the content to societal needs is deemed essential and should be a
dynamic process in response to evolving societal requirements.
The design and compilation of specialized training for various
age groups ought to align with the dynamic needs of society, as
current geriatric nursing master's programs in Iran manifest sig-
nificant disparities with societal issues [29]. A prevalent criticism
of Iran's geriatric nursing master's programs is the perceived gap
and lack of alignment between the presented courses and the clin-
ical care requirements of society [22]. Additionally, there is a no-
table absence of attention to cultural differences in Iran's geriatric
nursing program [23].

In the reevaluation of Iran's geriatric nursing master's pro-
gram, there has been an acknowledgment of the need for specific
courses conducive to thesis research, including topics such as pal-
liative care, telehealth, complementary medicine, and home care.
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An identified weakness in the geriatric nursing master's program
in Iran pertains to the lack of autonomy in geriatric nursing edu-
cational groups, coupled with the provision of geriatric courses
by professors from diverse disciplines [23]. A notable limitation
of this study lies in the absence of comparable investigations uti-
lizing a comparative descriptive approach within the country.

5 | Conclusions

A comparison of the master's degree program in geriatric nursing
across both academic contexts reveals both similarities and dif-
ferences. It is crucial to underscore that the geriatric nursing mas-
ter's program in Iran requires comprehensive revisions across
multiple domains, including admission criteria, accurate delinea-
tion of roles and positions, teaching methodologies, and the train-
ing of students. Addressing these areas necessitates the establish-
ment of foundational frameworks to facilitate these changes ef-
fectively. Furthermore, aligning the curriculum with anticipated
responsibilities and labor market conditions emerges as a critical
consideration in this endeavor.
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